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Inject New Life into Your 
Walkthroughs and Get  

Better Results 



Who’s here? 
1.  Classroom Teachers  

K-5 
6-8  
9-12 

2.  Administrators  
K-5 
6-8 
9-12 

3.  Central Office 
Administrators 

4.  Support Roles (e.g. 
school improvement 
facilitator, coach, staff 
development 

5.  Higher Education 
6.  State Department 
7.  I don’t know, but I 

have a lot of 
responsibility and I am 
really busy doing stuff. 



Raise your hand if . . . 
1.  I know a little bit about walkthroughs 

because I went to an intro session. 
2.  I know enough to be a little dangerous and I 

conduct walkthroughs. 
3.  I have presented or facilitated sessions 

about walkthroughs and I am officially 
dangerous.  

4.  I don’t know much about walkthroughs, but 
I am not going to raise my hand because I 
don’t want anyone to know. 



Demystifying . . . 

Walkthroughs 
I would like to leaveto day’s session knowing, doing, 

or creating . . . 



Today’s Learning Goals 

1.  Explain how the educational context has changed and how 
it affects teaching, leading, and learning. 

2.  Describe the flaws of some existing supervision evaluation 
practices. 

3.  Describe the benefits of walkthroughs. 
4.  Describe the components of planning, conducting, and 

debriefing walkthroughs.  
5.  Know how to use walkthrough evidence to provide 

professional development and implement other school 
initiatives. 

6.  Identify your next steps. 
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Three Trends Coming 
Together and Overlapping 



Teachers are expected to . . . 
n  Align curriculum and teach to rigorous 

standards 
n  Differentiate instruction 
n  Analyze and use data 
n  Collaborate in PLCs, PLTs, and ______ 
n  Read all those emails and announcements. 
n  And, be very open minded and committed to 

the school’s teacher evaluation system. 



You might be an experienced 
educator if . . . 

n  You want to slap the next person who 
says, “Must be nice to have all your 
holidays and summers free.” 

n  Out in public you feel the urge to talk to 
strange children and correct their 
behavior. 

n  You encourage obnoxious parents to 
check into other schools or home 
schooling. 



You might be an experienced 
educator if . . . 

n  You had a hard time choosing your child’s 
name because there is NO name you could 
give a child that wouldn’t bring on high blood 
pressure the moment you heard it. 

n  Around January, your staff vote on having a 
Prozac dispenser in the lounge. 



Changes in the Educational Environment 
Call for Thoughtful and Inspiring 
Leadership 

We can see changes related to . . .  
1.  Students 
2.  Teachers 
3.  Accountability for equitable high levels of learning 
4.  The science of teaching and learning 
5.  Professional development 
6.  Educational tools and resources 
7.  The skills and knowledge needed for the twenty-

first century 



Students Accountability 

The Art and Science of Teaching and Learning 



Students have gone from . . . 

To . . . 

To . . . 





1.   Short attention spans and 
hate to be bored. 

 Boredom 

2.   Visually preferred DVD  High 
 Definition 

3.   Want immediate gratification “I want it now!” 
“Is it done yet?” 

4.   Choose to be interactive and 
hands-on 

5.   Love challenge and are 
curious 

6.  Want to succeed (win) using 
strategies, practice, and do-
overs 

8-12 minutes 

What do you or your teachers do to adapt to the Generation Z? 



Students . . . What does this mean? 

1.  have short attention spans 
and hate to be bored. 

•Use optimal learning time 
(7-10) minutes and then 
apply what they learn. 

2.  are visually preferred. •Use graphic organizers and 
pictures. 

3.  want immediate 
gratification. 

•Use short-cycle challenge 
and feedback. 

4.  choose to be interactive 
and hands-on. 

•Create challenges that use 
multiple neuropathways. 
•Use cooperative learning. 

5.  love challenge and are 
curious. 

•Be explicit about objectives 
and cause curiosity.  

6.  want to win using 
strategies, practice, and do-
overs. 

•Explicitly teach learning-to-
learn strategies that work. 
•Use re-takes and re-dos. 



Students Accountability 

The Art and Science of Teaching and Learning 



2002 
2003 
 

2003 
2004 
 

2004 
2005 
 

2005 
2006 
 

2006 
2007 
 

2007 
2008 
 

2008 
2009 
 

2009 
2010 
 

2010 
2011 
 

2011 
2012 
 

2012 
2013 
 

2013 
2014 
 
 

2001 
2002 
 
40% 

40% 
Baseline 

Target 
2001 - 2002 

All students and all subgroups of 
students must meet or exceed 

standards in 
12 years. 

100% 
Target 

2013 - 2014 

45% 

62.5% 

85% 

100% 



Every school in America wants 
to . . . 
n  increase achievement 

n  reduce achievement gaps 





Education is involved in school improvements in every 
decade.  Why are we surprised about change? 

Sputnik	

	

•  New 

Math	

•  New 

Science	

•  Teacher 

Traits	


Age of 
Aquarius	

	

•  Values 

Clarification	

•  Open 

Classrooms	

•  Have kids feel 

good about 
themselves.	


•  Clinical 
Supervision	


Back to 
Basics	

	

•  Behavioral 

Objectives	

•  Hunter 

Model	

•  Learning 

Styles	

•  Clinical 

Supervision	


SD Du jour	


	

•  Effective 

Schools	

•  Cooperative 

Learning	

•  Discipline 

Models	

•  Mastery 

Learning	

•  More Clinical 

Supervision	


Brain Research 
and Assessment	

• Critical 
Thinking	


• Alternative 
Assessments	


• Constructivism	

• Engaged 
Teaching and 
Learning	


• Multiple 
Intelligences	


• Learning Styles	

•  More Clinical 

Supervision	


NCLB and Age 
of Research, 
Assessments, 
and Reports	


•  High-Stakes 
Testing	


•  Technology	

•  Data-driven 

decision 
making	


•  Restructuring	

•  More 

Engagement	

•  Teaching for 

Understanding	




Education is involved in school 
improvements about every decade. 
Why are we surprised? 

Common Core and NCLB	

	

•  Technology Integration	

•  Data-driven	

•  Research-based	

•  Instructional Quality	

•  High-Stakes Testing	

•  Value-Added and Other 

Teacher Evaluation	


And, the beat goes on. 



What is the Framework for 
Teaching? 

Components of 
Professional 

Practice

Domain 1: 
Planning 

and 
Preparation

Domain 4:  
Professional 

Responsibilities

Aa Bb Cc Dd Ee Ff Gg 
Hh Ii Jj Kk Ll Mm
Nn Oo Pp Qq Rr Ss Tt 
Uu Vv Ww Xx Yy Zz

Domain 3: Instruction

Domain 2:  
Classroom 

Environment



WE CAN . . . 



Students Accountability 

The Art and Science of Teaching and Learning 



Staff Development in the Past 
n  LYNT           Last year’s new thing 
n  TYNT           This year’s new  
n  NYNT           Next year’s new thing 



Hot Topics-SD Du Jour  
n  Multiple Intelligences 
n  Performance Assessment 
n  Cooperative Learning 
n  Whole Language 
n  ESL 
n  Block Scheduling 
n  Back to Phonics 
n  Differentiated Instruction 
n  Technology Integration 
n  Differentiation 
n  Curriculum Mapping 

n  Concept Mapping 
n  Assertive Discipline 
n  Madeleine Hunter 
n  OBE 
n  Standards-based Learning 
n  Discipline with  Dignity 
n  Brain-based Learning 
n  Learning Styles 
n  Content-Specific 
n  Brain-based Learning 
n  Understanding by Design 



We may need change therapy 
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n  Brain-based Learning 
n  Understanding by Design 

NO MORE SD Buffets 



Categories of Instructional Strategies That 
Affect Student Achievement 

  Category     Percentile Gain 
n  Identifying Similarities and Differences   45 
n  Summarizing and note taking    34 
n  Reinforcing effort and providing recognition  29 
n  Homework and practice     28 
n  Non-linguistic representations    27 
n  Cooperative Learning     27 
n  Setting objectives and feedback    23 
n  Generating and testing hypotheses   23 
n  Question, cues, and advanced organizers   22 

Marzano, Pickering, Pollack.  Classroom Instruction that Works. ASCD, 2001 



H
attie, J. Visible Learning Laboratories 



Teachers may tend to lose hope 
and optimism when there’s too 
much. 



1.  Teachers may flight, fight, or freeze 
responses and . . ."

•  become defensive and argumentative."
•  withdraw and fail to commit."
•  do nothing."

 



WE CAN . . . 



Making Connections 



Today’s Learning Goals 

1.  Explain how the educational context has changed and how 
it affects teaching, leading, and learning. 

2.  Describe the flaws of some existing supervision evaluation 
practices. 

3.  Describe the benefits of walkthroughs. 
4.  Describe the components of planning, conducting, and 

debriefing walkthroughs.  
5.  Know how to use walkthrough evidence to provide 

professional development and implement other school 
initiatives. 

6.  Identify your next steps. 



Essential Questions 
n  What are you doing in your school to ensure 

that your teachers are providing the very 
best instruction for your students? 

n  To what extent are you focusing your time, 
energies and resources on providing strong, 
instructional leadership? 





Teacher’s Feelings, Beliefs, and Thoughts 
about Supervision and Evaluation 
I feel . . . 

n  afraid 
n  frustrated 
n  uncertain 
n  apathetic 
n  it has little value 
n  it does not improve my 

teaching 
n  it does not improve 

student learning 

n  it is intrusive 
n  alienated 
n  disrespected 
n  concerned 
n  that I don’t have 

autonomy 
n  overwhelmed 
n  it lowers morale 
n  untrusted 



Administrator’s Feelings, Beliefs, and Thoughts 
about Supervision and Evaluation 
I feel . . . 

n  afraid 
n  frustrated 
n  uncertain 
n  apathetic 
n  it has little value 
n  it does not improve teaching 
n  it does not improve student 

learning 
n  I am intruding 
n  it lowers morale 

n  unwanted/unneeded 
n  alienated 
n  disrespected 
n  concerned 
n  that I don’t give 

teachers autonomy 
n  overwhelmed 
n  that I don’t have time 
n  that I don’t have the 

skills 



Two Failings of Past Efforts 
1.  Teacher supervision and evaluation 

practices have not accurately measured 
teacher quality because they've failed to do 
a good job of discriminating between 
effective and ineffective teachers, and 

2.  Teacher evaluation systems have not 
aided in developing a highly skilled teacher 
workforce.  

(Bill and Melinda Gates Foundation, 2011; Toch & Rothman, 
2008; U.S. Department of Education, 2009; Weisberg, 
Sexton, Mulhern, & Keeling, 2009). 



The problem with some existing 
supervision and evaluation systems 
is that the are characterized as . . . 

n  Infrequent 
n  Unfocused 
n  Undifferentiated 
n  Unhelpful 
n  Inconsequential 

Walkthroughs seem to be characterized in 
a similar way. 





What is your level of anxiety regarding supervision 
and evaluation in a high-accountability world? 

I am totally 
freaking out.	


It use to be easier . . .	


I’m worried. I need 
some . . .	


I will survive . . .	


Stress 
Meter 





Every school in America wants 
to . . . 
n  increase achievement 

n  reduce achievement gaps 



Which of these may result in more 
immediate school-wide improvement 
in teaching and learning? 

Teacher Evaluation Walkthroughs 
 
 
 
 
 
 
 
 



I hope walkthroughs don’t start 
like this. 

http://www.youtube.com/watch?v=YYnSKwaQxWM 



Demystifying . . . 

Walkthroughs 
in the Age of Accountability 



If you keep on doing what you’ve always 
done, you will continue to get what you 
always got. 

n  What do you want? 

n  What have you been 
doing to get what you 
want? 

n  What do you have to 
change? 

n  What’s your plan? 
    

  

n  Vision and Mission 
n  State/school standards 
n  Life and Career 

Competencies 
 
n  Data 

n  Analysis and 
interpretation of data 

n  Improvement Plans 



Walkthroughs play and important role in 
leading for teacher effectiveness and 
student learning. 



What do you want your school 
to be known for? 

•  Curriculum 
•  Assessment 
•  Instruction 
•  Learning 

Environment 
•  Culture and 

Climate 
•  Parent Support 
•  PD 
 



If you keep on doing what you’ve always 
done, you will continue to get what you 
always got. 

n  What do you want? 

n  What have you been 
doing to get what you 
want? 

n  What do you have to 
change? 

n  What’s your plan? 
    

  

n  Vision and Mission 
n  State/school standards 
n  Life and Career 

Competencies 
 
n  Data 

n  Analysis and 
interpretation of data 

n  Improvement Plans 



1.  Expect 
 

How will you consistently 
communicate a vision, standards, 
goals, and high expectations for 
student and teacher learning? 

2.  Direct 
 

How will you define improvement 
objectives and expected standards, 
inspire involvement, and provide 
ongoing professional learning, 
teaching, resources, and support? 

3. Inspect 
 

How will you inspect data, 
curriculum, instruction, 
assessment, culture and climate, 
the learning environment, teacher 
performance, and organizational 
operations? 

4. Respect 
 
How will you show empathy, trust 
confidence, and flexibility, and 
recognize progress and 
accomplishment? 
 

5. Reflect 
How will you examine results, determine progress, encourage the need 
for implementation adjustments? 

21st Century Leaders need to . . . 



Today’s Learning Goals 

1.  Explain how the educational context has changed and how 
it affects teaching, leading, and learning. 

2.  Describe the flaws of some existing supervision evaluation 
practices. 

3.  Describe the benefits of walkthroughs. 
4.  Describe the components of planning, conducting, and 

debriefing walkthroughs.  
5.  Know how to use walkthrough evidence to provide 

professional development and implement other school 
initiatives. 

6.  Identify your next steps. 



 
Walkthroughs Provide Data 



Six Roles for Data 
1.  Improving decision making 
2.  Describing processes, practices, progress 
3.  Examining belief systems 
4.  Mobilizing for action 
5.  Monitoring implementation of changes 
6.  Accountability 

Johnson, Ruth  Setting Our Sights:  Measuring Equity in 
School Change (1996) "



Data are the inherent enemy 
of routine. 

Why?	






Professional Development 
Delivery Systems  
(Powerful Designs. NSDC, Fall 2003) 

n  action research 
n  assessment 
n  case studies 
n  critical friend group 
n  curriculum development 
n  data for analyzing schools 
n  examining student work 
n  journaling 
n  immersion 
n  lesson study 
n  listening to students 
n  mentoring 

n  networks 
n  peer coaching 
n  portfolios 
n  school coaching 
n  shadowing students 
n  study groups 
n  training of trainers 
n  tuning protocols 
n  walkthroughs 
n  training on specific strategies 

and approaches 



What is a walkthrough? 
n   A walkthrough is an organized visit 

through a school’s learning areas to 
observe teaching, learning, and the 
school environment through the eyes of 
different school stakeholders.  

n  Does that have to be the definition? 



Walkthroughs are part of an 
effort to . . . 
1.  Increase student achievement 
2.  Improve teacher effectiveness and 

satisfaction 
3.  Improve organizational effectiveness 
4.  Improve parent and community support 

for schools 
5.  Adapt to a changing world and 

educational context 



Purposes of Three Types of 
Walkthroughs 

Implementation 
Walkthrough 

To determine if program or improvement 
initiatives are being implemented as 
planned. 

Instructional 
Walkthrough 

To determine if the instruction being 
delivered within the classroom reflects what 
is known about instructional effectiveness. 

Informational 
Walkthrough 

To determine if the students are learning 
from the instruction being provided, and 
what evidence exists to back up this 
statement.  



Purposes of Three Types of 
Walkthroughs 

Implementation 
Walkthrough 

What program or improvement initiatives 
are being implemented? 

Instructional 
Walkthrough 

Which research-supported practices do you 
want to observer? 

Informational 
Walkthrough 

What evidence is there to show that 
students are learning from the instruction 
being provided? 



A walkthrough is . . . 
n  a brief visit (i.e., 2-20 minutes) to 

classrooms or other parts of the school. 
n  conducted on a frequent basis and 

consistent throughout the year. 
n  informal and non-evaluative. 
n  designed to collect patterns of data that 

can help members of the learning 
community continually improve their 
teaching practices. 



Will teacher observation and walkthroughs change?  



Components of Planning, 
Conducting, and Debriefing 
Walkthroughs  

1.  Begin with an overview and staff 
conversation about walkthroughs and their 
benefits. 

2.  Engage in focused planning. 
3.  Conduct walkthroughs. 
4.  Provide feedback to teachers. 
5.  Debrief with planning team and teachers. 
6.  Determine next steps  





Components of Planning, 
Conducting, and Debriefing Walk-
throughs  

1.   Begin with an overview and staff 
conversation about walkthroughs and 
their benefits. 

2.  Engage in focused planning. 
3.  Conduct walkthroughs. 
4.  Provide feedback to teachers. 
5.  Debrief with planning team and teachers. 
6.  Determine next steps.  



1.  Getting Started in the School:  
Overview of Walkthroughs and 
Benefits  

n  Meet in a joint meeting where teachers 
have the opportunity to have dialogue in 
small groups. 



Benefits of Walkthroughs  
1.  reinforce attention to a 

school improvement 
focus. 

2.  provide useful data 
about school 
improvement targets 
and the impact of 
professional 
development. 

3.  stimulate collegial 
conversation and a 
desire for 
continuous 
improvement. 

4.  deepen 
understanding 
about what is really 
going on at the 
school. 



Walkthroughs tend to be ineffective 
for producing positive results 
because . . . 

1.  Teachers are often not involved in the 
process. 

2.  Walkthroughs are often infrequent. 
3.  The focus is often unclear to teachers. 
4.  Data is often not used to impact 

teaching and learning. 
5.  The impact of the walkthroughs is not 

usually noticed by teachers. 



Teachers need to know the 
difference between . . . 



1. Getting Started in the School:  
Overview of Walkthroughs and 
Benefits  

1.  Walkthrough process 
2.  Reasons for conducting periodic walkthroughs 
3.  Who will visit classrooms? Which rooms? How 

often?  
4.  The focus for observers during walkthroughs  
5.  Other data that can be gathered  
6.  Efforts to make walkthroughs a positive and safe 

experience 



Components of Planning, 
Conducting, and Debriefing Walk-
throughs  

1.  Begin with an overview and staff 
conversation about walk-throughs and their 
benefits. 

2.   Engage in focused planning. 
3.  Conduct walkthroughs. 
4.  Provide feedback to teachers. 
5.  Debrief with planning team and teachers. 
6.  Determine next steps.  



2.  Focused Planning:   
The Big Picture  

The planning team must consider the 
following questions: 
1.  What is the purpose of the 

walkthrough?  
2.  Who will participate in the walkthrough?  
3.  Where will it take place? Which 

classrooms?  
 



Walkthroughs tend to be ineffective 
for producing positive results 
because . . . 

1.  Teachers are often not involved in the 
process.  ✔


2.  Walkthroughs are often infrequent. 
3.  The focus is often unclear for teachers. 
4.  Data is often not used to impact 

teaching and learning. 
5.  The impact of the walkthroughs is not 

usually noticed by teachers. 



Know what you EXPECT 



Know what you EXPECT 











2.  Focused Planning:   
The Big Picture  

The planning team must also consider the 
following questions: 
4. How will you inform and notify all 

relevant parties?  
5. Who will train participants?  
6. What tools will the participants need?  
 



Categories of Instructional Strategies That 
Affect Student Achievement 

  Category     Percentile Gain 
n  Identifying Similarities and Differences   45 
n  Summarizing and note taking    34 
n  Reinforcing effort and providing recognition  29 
n  Homework and practice     28 
n  Non-linguistic representations    27 
n  Cooperative Learning     27 
n  Setting objectives and feedback    23 
n  Generating and testing hypotheses   23 
n  Question, cues, and advanced organizers   22 

Marzano, Pickering, Pollack.  Classroom Instruction that Works. ASCD, 2001 



What has been attempted and what has been 
successful and unsuccessful? 

1.  Change Content 
 What students will learn and the materials that 
represent the content 

2.  Change Process 
 Activities through which students make sense of 
key ideas using essential skills 

3.  Change Product 
 How students demonstrate and extend what they 
understand and can do as a result of a span of 
learning 

4.  Change Environment 
 The classroom conditions that set the tone 
expectations of learning 



Math Research: Students’ 
performance increases when 
teachers . . . 

1.  Explicitly teach concept vocabulary. 
2.  Use non-linguistic presentations and graphic organizers. 
3.  Model and use tightly sequenced forms of explicit 

instruction. 
4.  Explicitly teach the use of problem representation and 

problem solving strategies.  
5.  Providing immediate feedback about incremental 

progress. 
6.  Use small group, cooperative learning, and peer tutoring. 
7.  Explicitly teach summarizing and writing extended 

responses. 



Writing 

Speaking 
and 

Listening 

Language: 
Conventions 

Language: 
Word Study 

Reading 
 
Balanced 
Literacy 

 



Strategies to Teach Students Text 
Comprehension  
National Reading Panel Report (2000) 

1.  Monitoring Comprehension 
2.  Metacognition 
3.  Graphic and semantic organizers 
4.  Answering questions 
5.  Generating questions 
6.  Recognizing story structure 
7.  Summarizing 
8.  Reciprocal teaching 
9.  Cooperative learning 
10. Mental Imagery 
 







What do you know about assessment in your 
school? 





Choose components of the school 
that you want to know more about 
this year? 



Focus Area:  Engagement 
during Lectures 
 
“Look Fors and Listen Tos”  



Engagement During Lectures 





See Handout 



See Handout 



Reading Strengths and 
Weaknesses 

n Green= 
Strength 
n Yellow= 
Borderline 
n Red= 
Needs 
immediate 
intervention 

1.  Main Idea 
2.  Significant Details 
3.  Sequential/Order Relationships 
4.  Comparison Relationships 
5.  Causal Relationships 
6.  Generalizations/Drawing Conclusions 
7.  Meanings of Words 
8.  Problem/Solution Relationships 
9.  Author’s Design, Purpose, and 

Techniques 
10.  Interpreting Instructions 



Focus Area:   
 
Beginnings of classes (Openers) 
Endings of classes (Closers) 
 
“Look Fors and Listen Tos” 



Openers 



Closers 



Choose look-fors and listen-tos. 



Teachers need to know the 
difference between . . . 



I hope walkthroughs don’t 
give this image? 



Planning Walkthroughs 
1.  Purpose(s) 
2.  Area of Focus (look fors and listen-tos) 
3.  Who will be involved? 
4.  When?--Visits/Time/Frequency 
5.  What to prepare in advance? 
6.  Recording information? 
7.  Providing Feedback 



Teachers need to know the 
difference between . . . 



Can you do walkthroughs in 
PLCs? 



School leaders and teachers can 
build collegiality in the following 
ways: 

n  Teachers talking together about students 
n  Teachers talking together about curriculum 
n  Teachers observing one another teach 
n  Teachers teaching one another 
n  Teachers and administrators learning 

together (p. 23) 
(Hoerr, 2005)  







Reflecting about the Delivered 
Curriculum  

1.  Talking about Planned and Delivered Curriculum Content, 
Topics, and Skills	  

1.  What planned content, topics, and skills were omitted/
abandoned during the delivery of the chapter/unit of study?	  

2.  What content, topics, and skills were added during the delivery 
of the chapter/unit of study?	  

3.  What were students‘ strengths related to the content, topics, 
and skills?	  

4.  What content and topics were challenging for students and will 
be needed for subsequent learning?	  

5.  What will you do to re-teach or review the content, topics, and 
skills identified in #4?	  



Reflecting about Instruction 
2. Talking about Instructional Best Practices and Strategies  
 
1. What instructional practices, strategies, and/or techniques 

engaged students and facilitated achievement of stated 
learning goals? 

2. What instructional practices, strategies, and/or techniques 
did not engage students and did not facilitate 
achievement of stated learning goals? 

3. What do you need to learn (e.g., strategies, practices, 
techniques) to increase student engagement and/or 
learning? 	  



Reflecting about Assessment 
3.  Talking about Assessing Student Progress 
 
1.  What types of formative assessments do you use and how 

frequently?	  
2.  What types of summative assessments do you use to assess 

students end-of-unit/chapter progress?	  
3.  How do you analyze students’ performance after assessments?	  
4.  How do you provide students with feedback about their 

performance?	  
5.  What targeted skills and/or knowledge are challenging for 

students?	  
6.  What do you need or want to learn how to do related to 

assessing student learning?	  



Reflecting about Curriculum 
and Data 

4. Igniting and Inviting Data 
Conversations to Determine 
 

1. Do I teach it?	  
2. Do I teach it the way it is 

tested on classroom and 
external assessments?	  

3. Do I teach it to the same 
depth that it is tested?	  

4. Do I place it in the right 
sequence?	  

5.  Do I teach it frequently 
enough?	  

6.  Do I teach it for the 
appropriate duration?	  

7.  Do I use the best (i.e., 
research-supported) 
practices or strategies?	  



 
5.  Reflecting about Needs and Concerns 

1.  What CONCERNS do you have 
about the Common Core State 
Standards?  

2.  What QUESTIONS do you have 
about the Common Core State 
Standards? 

3.  What positive results do you HOPE 
the Common Core State Standards 
brings?  

4.  What do you NEED to help you 
and/or your colleagues get ready for 
the Common Core Standards 
initiative?  120 

•Silent 
brainstorming 
•Pair-share and 
Go-Around 







Components of Planning, 
Conducting, and Debriefing 
Walkthroughs  

1.  Begin with an overview and staff 
conversation about walk-throughs and their 
benefits. 

2.  Engage in focused planning. 
3.  Conduct walkthroughs. 
4.  Provide feedback to teachers. 
5.  Debrief with planning team and teachers. 
6.  Determine next steps.  



There are different styles of walkthroughs. 

Styles 
 
1.  Male “Macho” Style 
2.  Female Style 
3.  Country “Negative” Style 
4.  “Good-Old-Boy” Country Style 
5.  Rocking Youthful “Directive” 

Style 
6.  Optimistic Happy Style 
7.  Inexperienced and Tentative Style 
8.  A Diverse Style 



3.  Conducting Walkthroughs  
The observers should . . . 
1. spend enough time in each classroom 

or school area to gather targeted data. 
2. look for evidence that supports – or not 

– the Focus Question (student work on 
display, work students are engaged in, 
student work in portfolios, teacher 
questions, student responses).  



3.  Conducting Walkthroughs  
The observers should . . . 
3.  use the pre-determined form or 

notetaking during the walkthrough. 
4.  interact with at least two students (see 

student interview questions).  



Feedback Form for 
Walkthroughs 

n  Date/Rooms Visited:   
n  Team:   
n  Focus Question:   
n  Feedback: Specific Evidence that Supports 

the Focus Question  
n  Feedback: Specific Evidence that Does Not 

Support the Focus Question  
n  Questions You Would Ask:  



Feedback Form for 
Walkthroughs 

n  School: Grade level/department:  
n  Teacher:                             Subject:  
n  Focus Area:                           Yes    No 
n  “Look fors”:  
n  1.  
n  2.  
n  3. 
n  Comments  



Let’s hope PLCs don’t function 
like this. 



Conduct the Walkthrough:  Student Engagement 

n  Look fors and Listen 
tos 
n  Student 

knowledge of the 
objectives 

n  Meaningful and 
standards-based 
task and 
objectives 

n  Teacher focuses 
students 

n  Student 
commitment to the 
task 

n  No distractions 



Student Interviews During 
Walkthroughs 

1.  What are you working on? 
2.  What are the objectives for this lesson? 
3.  Why are you doing this work? 
4.  Is what you are doing interesting to you? 
5.  How do you know if you understand the content 

or learning new skills? 
6.  What do you do in this class if you need help? 
7.  Please show me your work.  



Start with the standard and 
benchmark 

Infer meaning from a text using details 
and examples from a multi-paragraph 
informational text. 

4.RI.KID.1.2.c 

Locate details and examples that 
support the explicit meaning of a multi-
paragraph informational text 

4.RI.KID.1.3.b 

Group related information into 
paragraphs or sections when writing an 
informative/explanatory text 

4.W.TTP.2.1-2.c 



Choose look-fors and listen-tos for 
explicitly teaching reading 
comprehension. 



Defuzzing WheelDefuzzing Wheel

Why is it difficult 
for some people to 

change? 



Learning Goals 
n  I can imagine (picture) what I read. 

n  I can put things in order 
 (sequence) in a story. 

n  I can describe how a character changes 
in a text/video.. 



Words you will need to know. 
 

Word Definition Memory Cue 

escape To get away from  

explore Discover, check/walk 
around 

grieve Feel sad, be unhappy 



Storyboard	






EXPLICIT TEACHING and 
Guided Practice 

1.  I do 
2.  We do 
3.  I Do 
4.  We do 
5.  I do 
6.  You do 
7.  Closure 
8.  The next day 





Write a summary about 
Joshua.   Before 
n  Joshua was this character in a box.  He 

got hurt bumping into the walls of the 
box.  He got out of the box and then he 
turned into a box again. 



Sequence Summary Frame 
n  The movie _____________ was about 

________(Topic/Main Point). 
n  First, _____________________ 
n  Then, ____________________ 
n  Next, _____________________ 
n  Finally, ___________________ 



Using a Summary Frame 
n  The movie was about Joshua and the 

change process.  First, Joshua explored 
his box and decided to get out.  Then, 
Joshua tried several unsuccessful 
attempts to get out.  Next, Joshua 
mistakenly found a way to get out and 
resisted.  Then, Joshua got out of the 
box, celebrated, and cried for his old 
box.  Finally, Joshua turned into a box. 



Reading, observing, & listening to 
information to identify, understand, 
communicate, and use . . .  

1.  Main/Central Idea 
2.  Significant Details/

Evidence 
3.  Sequential/Order 

Relationships 
4.  Comparison Relationships 
5.  Cause and Effect 

Relationships 
6.  Knowledge of vocabulary/

key terms 
7.  Generalizations and 

Conclusions 

8.  Problem-Solution 
Relationships 

9.  Multi-step Instructions/
Directions 

10.  Author’s Purpose, 
Techniques, Claims, 
Views, and Arguments 

11.  Knowledge of Maps, 
Charts, and Graphs 

12.  Literary Analysis 
13.  Information from 

Researching  



Sequential Relationships 



EXPLICIT TEACHING and 
Guided Practice 

1.  I do 
2.  We do 
3.  I Do 
4.  We do 
5.  I do 
6.  You do 
7.  Closure 
8.  The next day 



How were human 
beings violent in 
history? 



I can . . . 

n  Identify and summarize the 
main idea and details. 



Main/Central Idea 
Main Idea 

Detail 
Detail 
Detail 



Main/Central Idea and Details 
n  One main idea of the History of the 

World video is that _____.  One 
example of that idea is _______.  



Main/Central Idea and Details 
n  One main idea of the History of the 

World video is that humankind was 
violent during history.  One example of 
that idea is when Viet Nam scenes were 
shown. 



Start Small!  Two and Three-
Sentence Summaries 



Main/Central Idea 
Main Idea 

Detail 
Detail 
Detail 



Main/Central Idea and Details 
n  One main idea of the History of the 

World video is that humankind was 
violent during history.  One example of 
that idea is when Viet Nam scenes were 
shown. Another example of violence 
during history is ________________. 
Finally, the movie showed 
___________ to illustrate violence 
during history. 



Main Idea 



Components of Planning, 
Conducting, and Debriefing 
Walkthroughs  

1.  Begin with an overview and staff 
conversation about walk-throughs and their 
benefits. 

2.  Engage in focused planning. 
3.  Conduct walkthroughs. 
4.  Provide feedback to teachers. 
5.  Debrief with planning team and teachers. 
6.  Determine next steps.  



4.  Provide Feedback to Teachers  

1.  Provide a written note about observations in the 
teachers’ mailboxes after walkthroughs. 

2.  Visit later with teachers sharing observations and 
learning more about what took place prior and/or 
after the classroom visit. 

3.  Provide an email or voice message to the staff to 
let them know when debriefing will occur with the 
joint staff and/or professional teams.  

4.  More ????????? 



How NOT to Give Feedback 



Feedback after Walkthroughs 
1.  Describe the positive teacher skill or behavior you saw. 

(e.g. “I saw ...” or “You (insert verb phrase)” 
2.  Provide a rationale as to why/how that skill/behavior 

promotes or supports student learning. (e.g. “Practicing 
with partners engages everyone and supports student 
learning.”) 

 



Feedback after Walkthroughs 
1.  “You allowed for more wait time.  That will get kids thinking 

and participating more.” 
2.  “You corrected every error that I saw. That will help kids 

become more accurate decoders more quickly.” 
3.  “You consistently highlighted the new vocabulary words. 

That will build both word knowledge and comprehension.” 
4.  “Your comprehension questions often went beyond the 

literal level. You are really getting these kids to think about 
what they read!” 

5.    “I heard you praise kids who were not with an adult but 
who were doing the right thing. That will keep them 
accountable and build independent work habits.” 



Feedback after Walkthroughs 
3.  “Make statements affirming, but not overdone. (e.g. avoid 

“Wow! That was AWESOME!” or “You are the best 
teacher ever!”) 

4.  Avoid evaluative statements or implied value judgments. 
(e.g. avoid “I like ...” or   “I like the way you ...”) 



Try this with your colleagues! 
n  I admire you for . . . 
n  I find it interesting when you . . . 
n  Your students seem to improve their 

ability to . . . 
n  You must have worked hard to . . . 



Components of Planning, 
Conducting, and Debriefing 
Walkthroughs  

1.  Begin with an overview and staff conversation 
about walk-throughs and their benefits. 

2.  Engage in focused planning. 
3.  Conduct walkthroughs. 
4.  Provide feedback to teachers. 
5.   Debrief with planning team and teachers. 
6.  Determine next steps. 



5.  Debrief with the Planning Team 
and Teachers:  Analyze and Interpret 
Walkthrough Data  

1.  Define the purpose of the meeting and 
communicate the time limit for the 
session. 

2.  Assemble in small groups (e.g., 
content-alike, grade-alike, cross-
disciplinary). 



Walkthrough Data about Reading 
Practices (5 teachers per grade) 

Reading Practices/Strategies/       
                                             Grade 

1 2 3 4 5 6 7 8 

Monitoring Comprehension 0 0 1 1 0 1 1 2 
Metacognition 0 0 0 0 0 0 1 0 
Graphic and semantic organizers 2 2 4 4 4 5 3 2 
Answering questions 5 5 5 5 4 4 5 6 

Generating questions 2 3 1 1 2 3 2 0 
Recognizing story/text structure 3 3 4 2 3 2 1 2 
Summarizing 0 0 0 0 2 0 0 0 
Reciprocal teaching 0 0 0 0 2 0 2 0 
Cooperative learning 2 3 2 2 3 3 2 0 
Mental Imagery 5 5 4 2 2 0 0 0 



Components of Planning, 
Conducting, and Debriefing 
Walkthroughs  

1.  Begin with an overview and staff 
conversation about walk-throughs and their 
benefits. 

2.  Engage in focused planning. 
3.  Conduct walkthroughs. 
4.  Provide feedback to teachers. 
5.  Debrief with planning team and teachers. 
6.  Determine next steps.  



Today’s Learning Goals 

1.  Explain how the educational context has changed and how 
it affects teaching, leading, and learning. 

2.  Describe the flaws of some existing supervision evaluation 
practices. 

3.  Describe the benefits of walkthroughs. 
4.  Describe the components of planning, conducting, and 

debriefing walkthroughs.  
5.  Know how to use walkthrough evidence to provide 

professional development and implement other school 
initiatives. 

6.  Identify your next steps. 



6.  Determine Next Steps  
n  Staff members could . . . 

1.  create SMART goals for improvement. 
2.  engage in problem solving related to a 

target improvement goal. 
3.  create professional development 

opportunities. 
4.  plan for additional walk-throughs. 



Focus Area:   
 
Beginnings of classes (Openers) 
Endings of classes (Closers) 
 
“Look Fors and Listen Tos” 



Openers 



Objectives 
n  Imagine (Picture) what you read. 

n  Put things in order. 

n  Explain the water cycle. 



Closers 



Reading Strengths and 
Weaknesses 

n Green= 
Strength 
n Yellow= 
Borderline 
n Red= 
Needs 
immediate 
intervention 

1.  Main Idea 
2.  Significant Details 
3.  Sequential/Order Relationships 
4.  Comparison Relationships 
5.  Causal Relationships 
6.  Generalizations/Drawing Conclusions 
7.  Meanings of Words 
8.  Problem/Solution Relationships 
9.  Author’s Design, Purpose, and 

Techniques 
10.  Interpreting Instructions 









The “best” practices for accelerating 
reading improvement are . . .  

In order to _______________  you 
must follow several steps. 
First, _____________________ 
Then, ____________________ 
Next, _____________________ 
Finally, ___________________ 

The Three-Column FormatThe Three-Column Format

WordWord DefinitionDefinition Memory CueMemory Cue



6.  Determine Next Steps  
n  Identifying Improvement Actions 

1.  What teacher actions are needed to improve 
learning and performance? 

2.  What student actions are needed to improve 
learning and performance? 

3.  What systemic actions at the school/district 
level are needed to improve learning and 
performance (such as changes in curriculum, 
schedule, grouping)? 



Problem Solving 
n  I  dentify the dimensions of the problem. 
n  D etermine alternative solutions. 
n  E stablish standards and evaluate each 

alternative solution. 
n  A dopt and implement a plan.  
n  L ook back, evaluate, and adjust. 







You may have to really be inspiring to 
lead in today’s educational environment. 



Avoiding Time Management 
Challenges 



You may say that you have no time.  
Check out these ideas. 
1.  Communicate efficiently and effectively (e.g., phone 

calls, email, public relations, publishing schedule) 
2.  Delegate (e.g., secretary, train someone, instructional 

leadership team, ask for help.) 
3.  Plan (e.g., priorities, pre-schedule, find best time, to do 

lists, calendar of visits, eliminate non-essentials) 
4.  Learn to say "No." (e.g., quit non-mandatory committees, 

push back on amount of “stuff”) 
5.  Confront Time Guzzlers (e.g., discipline issues, control 

interruptions, don’t procrastinate, manage paper flow) 
6.  Be visible  
7.  Use technology skillfully (e.g., productivity tools, 

eliminate toys that don’t save time)  



Additional Topics 



Tips for Building and Sustaining 
Relationships 

1.  Circle those behaviors you already 
demonstrate at the top of Page 10. 

2.  Circle two behaviors you would like to develop. 



Giving Bad News (Constructive 
and Negative Feedback) 

Consider . . . 
n  District Policy 
n  Legal Considerations 
n  Improving chances for change 



 
Giving Bad News (Constructive 
and Negative Feedback) 

n  Base ALL comments on  . . . 
n  Non-judgmental observations 
n  The rubrics statements from your 

evaluation model 



Some Tips for Giving Bad 
News 

1.  Think before you act and choose the right 
setting and timing - ensure you have 
enough time to provide the feedback fully. 

2.  Be as positive as you can - always include 
some positive message (assets), no 
matter how much negative feedback you 
have to give. 



Some Tips for Giving Bad 
News 

3.  Be hard on the problem, easy on the 
person. Focus on the aspect of the 
behavior or work that needs attention. 
Avoid making personal comments. 

4.  Try to enable the teacher to understand 
for themselves what the problems are, by 
asking open ended questions and asking 
them to evaluate what is happening/has 
happened. 



Some Tips for Giving Bad 
News 

6.  Be clear about what you are saying. Use 
appropriate language and ensure that you 
are not making assumptions. 

7.  Ensure that you are able to back up the 
points you are making with evidence from 
your observations and assessments. 

8.  Give some rationale, so that the teacher 
can understand why there is a problem 
that needs to be addressed. 



Some Tips for Giving Bad 
News 

9.  Make it a shared discussion and ask the teacher 
what s/he thinks about the feedback. Be 
prepared to have your comments challenged, 
but don’t argue.  Use evidence to be 
understood. 

10. Recognize that emotions may be involved and 
know when to pause. 



Some Tips for Giving Bad 
News 

11.  Create SMART - that is Specific, Measurable, 
Achievable, Realistic and Time-framed goals 
focusing on the specific behaviors that must 
be improved. 

12.  Identify the next steps for taking action, 
monitoring, and follow up and end on a 
positive note and be encouraging. 



Sometimes Teachers Get 
Overwhelmed 



Levels of Impact and Components of Training 

Components of 
Training 

Awareness  
Plus Concept 
Development 

Skill 
Attainment 

Application/ 
Problem 
Solving 

Presentation of 
Theory 

85% 15% 5-10% 

Modeling 85% 18% 5-10% 

Practice and 
Low Risk 
Feedback 

85% 80% 10-15% 

Coaching Study 
Groups 
Peer Visits 

90% 90% 80-90% 



Sometimes teachers need 
coaching. 



Additional Topics 



Create/select formative and summative 
assessments that align to the CCSS.  



What do you know about assessment in your 
school? 



What types of assessments do you use? 
Closed-
Ended 
Selected 
Response 

Open-Ended 
Constructed 
Response 

Products Performances Process-
Focused 
 

Student Self-
Assessment 

• multiple- 
• choice 
• true-false 
• matching 

• fill in the   
blank 
• short answer 
sentence(s) 
• paragraphs 
• label diagram 
• show your 
work 
• visual   
representation 
• web 
• concept map 
• flow chart 
• graph/table 
• matrix 
• illustration 

• essay 
• research paper 
• log/journal 
• lab report 
• story/play 
• poem 
• portfolio 
• art exhibit 
• science 
project 
• model 
• video/ 
• audiotape 
• spreadsheet 

• oral  
presentation 
• dance/  
• movement 
• science lab  
• demonstration 
• athletic 
competition 
• dramatic 
reading 
• enactment 
• debate 
• musical recital 

• oral  
• questioning 
• observation 
• “kid 
watching” 
• interview 
• conference 
• process 
description 
• “think 
aloud” 
• learning log 

• reflection 
prompts 
• logs 
• interviews 
• inventories 
• discussion 

Portfolio 



Objective Time 
Spent 

Activities/
Strategies 

Types of 
Assessments 

1.  Write a definition for 
magma and lava.	


2.  Compare and contrast 
intrusive and extrusive 
igneous rocks.	


3.  Create a model showing 
how igneous rocks are 
formed.	


4.  Describe the similarities 
and differences 
between scoria and 
obsidian.	


5.  Describe the similarities 
and differences 
between concordant and 
discordant igneous rock 
bodies.	


6.  Discuss what would 
happen if igneous rocks 
became very difficult to 
find? 

•Lecture                
•Modeling              
•Multi-media 
•Demos      
•Guest Speaker    
•Field Trip 
•Text Reading          
•Presentation        
•Simulations 
•Cooperative 
Learning 
•Notetaking 
•Reading 
•Friendly 
competition 
•Computer-Assisted 
Instruction  
 
 
 

 

•  Closed-
Ended 
Selected 
response 

•  Open-Ended 
Constructed 
response 

•  Products 
•  Performance 
•  Process 
•  Student Self-

Assessment 
•  Portfolio 



Stretch teachers to expand 
their assessment repertoire. 





Main Idea/Concept:   
n  hammer 
n  screwdriver 
n  hand drill 
n  chisel 
n  saw 
 



Main Idea /Concept: 
n  Washington 
n  Lincoln 
n  Roosevelt 
n  Eisenhower 
n  Madison 



Main Idea /Concept: 
n  bed 
n  chair 
n  sofa 
n  desk 
n  dining table 



Main Idea /Concept: 
n  Rose 
n  Sylvia 
n  Harriet 
n  Pennie 
n  Caryl 



Main Idea /Concept: 
n  schematic association 
n  metacognitive assimilation 
n  synaptic neuropathic patterning 
n  dendrite pruning 
n  cerebral dissonance 



Main Idea /Concept: 
n  violin 
n  harp 
n  clarinet 
n  banjo 
n  guitar 



Main Idea /Concept: 
n  schematic association 
n  metacognitive assimilation 
n  synaptic neuropathic patterning 
n  dendrite pruning 
n  cerebral dissonance 



Main Idea / Concept: 
n  Saturn 
n  Pontiac 
n  Hummer 
n  Plymouth 
n  Oldsmobile 



Use a motivating cycle of 
assessment and feedback. 

Shortened-Cycle Assessment 

 

 
 

Long-Cycle Assessment 
Teach Teach Teach Teach Evaluate 

(Summative 
Test) 

Teach, 
assess, and 

provide 
corrective  

or 
enrichments  

Teach, 
assess, and 

provide 
corrective  

or 
enrichments 

Teach, 
assess, and 

provide 
corrective 

or 
enrichments 

Teach, 
assess, and 

provide 
corrective 

or 
enrichments 

Evaluate 
(Summative 

Test) 



Formative Assessments 
1.  Tests 
2.  Quizzes 
3.  Homework 
4.  Exit tickets/card 
5.  Full participation 

question and 
answer 

6.  Short writes (e.g., 
summaries, 
responses to 
question prompts) 

7.  Graphic organizers/
web/concept map 

8.  Problem solving 
observation 

9.  Student self-
assessment 

10.  Survey students 
11.  Hand signals 
12.  Misconception 

check 
13.  Student 

conference 
14.  3-minute pause 
15.  Observation 
16.  Portfolio check 
17.  Journal entry 
18.  Choral response 
19.  A-B-C Relate 

Summaries 
20.  Debriefing 

21.  Idea Spinner (e.g., 
predict, explain, 
summarize, 
evaluate) 

22.  Inside-Outside Quiz 
Circle 

23.  Numbered Heads 
Together 

24.  One-word Summary 
25.  One Sentence 

Summary 
26.  Ticket to Leave 
27.  Think-Pair-Share/

Turn to Your Partner 
28.  Oral Questioning 
29.  Show and tell 
30.  Model it 



The Brain and Successful Learning 
Neurotransmitter Purpose and Result 
Noradrenalin Arousal 

Energy 
Drive 
Excitement   

Serotonin Calming neurotransmitter 
important to the 
maintenance of good mood 

Acetylcholine Focus 
Memory 
Feelings of pleasure   

Dopamine Pleasure 
Reward 
Good Feelings towards 
others 



John Hattie-reviewed 7,827 studies on learning 
and instruction 
n  Conclusion . . . “The most powerful single innovation 

that enhances achievement is feedback.  The 
simplest prescription for improving education must be 
dollops of feedback.” 

n  Conclusion:  Providing students with specific 
information about their standing in terms of particular 
objectives increased their achievement by 37 
percentile points. 



Formative Assessments 
1.  Tests 
2.  Quizzes 
3.  Homework 
4.  Exit tickets/card 
5.  Full participation 

question and 
answer 

6.  Short writes (e.g., 
summaries, 
responses to 
question prompts) 

7.  Graphic organizers/
web/concept map 

8.  Problem solving 
observation 

9.  Student self-
assessment 

10.  Survey students 
11.  Hand signals 
12.  Misconception 

check 
13.  Student 

conference 
14.  3-minute pause 
15.  Observation 
16.  Portfolio check 
17.  Journal entry 
18.  Choral response 
19.  A-B-C Relate 

Summaries 
20.  Debriefing 

21.  Idea Spinner (e.g., 
predict, explain, 
summarize, 
evaluate) 

22.  Inside-Outside Quiz 
Circle 

23.  Numbered Heads 
Together 

24.  One-word Summary 
25.  One Sentence 

Summary 
26.  Ticket to Leave 
27.  Think-Pair-Share/

Turn to Your Partner 
28.  Oral Questioning 
29.  Show and tell 
30.  Model it 







EXPLICIT TEACHING and 
Guided Practice 

1.  I do 
2.  We do 
3.  I Do 
4.  We do 
5.  I do 
6.  You do 
7.  Closure 
8.  The next day 



Add two more reasons. 
It is also important because it helps 
students (develop, use, learn how to ) 

1.  Main/Central Idea 
2.  Significant Details/

Evidence 
3.  Sequential/Order 

Relationships 
4.  Comparison Relationships 
5.  Cause and Effect 

Relationships 
6.  Knowledge of vocabulary/

key terms 
7.  Generalizations and 

Conclusions 

8.  Problem-Solution 
Relationships 

9.  Multi-step Instructions/
Directions 

10.  Author’s Purpose, 
Techniques, Claims, 
Views, and Arguments 

11.  Knowledge of Maps, 
Charts, and Graphs 

12.  Literary Analysis 
13.  Information from 

Researching  



I can . . . 

n  Identify and summarize main 
idea and details. 

n  Understand and use central 
ideas related to the history of 
the world. 



Main/Central Idea 
Main Idea 

Detail 
Detail 
Detail 



Main/Central Idea and Details 
n  One main idea of the History of the 

World video is that _____.  One 
example of that idea is _______.  



Main/Central Idea and Details 
One main idea of the History of the World 
video is that mankind was violent during 
history.  One example of that idea is when 
WWII scenes were shown. 



Start Small!  Two and Three-
Sentence Summaries 



Main/Central Idea 
Main Idea 

Detail 
Detail 
Detail 



Main/Central Idea and Details 
One main idea of the History of the World 
video is that mankind was violent during 
history.  One example of that idea is when 
WWII scenes were shown. Another 
example of violence was ______.  Finally, 
violence was illustrated when 
__________. 



Main Idea 



Add two more reasons. 
It is also important because it helps 
students (develop, use, learn how to ) 

1.  Main/Central Idea 
2.  Significant Details/

Evidence 
3.  Sequential/Order 

Relationships 
4.  Comparison Relationships 
5.  Cause and Effect 

Relationships 
6.  Knowledge of vocabulary/

key terms 
7.  Generalizations and 

Conclusions 

8.  Problem-Solution 
Relationships 

9.  Multi-step Instructions/
Directions 

10.  Author’s Purpose, 
Techniques, Claims, 
Views, and Arguments 

11.  Knowledge of Maps, 
Charts, and Graphs 

12.  Literary Analysis 
13.  Information from 

Researching  



Writing 
n  Purposes 

1.  Explain/Inform 
2.  Argue 
3.  Narrate 

n  Production 
4.  Organization, 

development and style is 
appropriate for the task, 
purpose, and audience. 

5.  Use writing process 
6.  Use Technology 

n  Research . . . 
7.  To understand 

topics/questions 
8.  Evaluate credibility 

of sources 
9.  Use evidence to 

support ideas 
10.  Write for extended 

and short time-
frames 



Poor 

Good 

Better/
Best 

Poor 

Good 

Better/
Best 

Summary 

Summary 

Summary 



Student Work Gallery 1:   
Looking At Student Work 

View the student work of your colleagues for 3 minutes. 

1.   What were the qualities of student work that made it an 
excellent product? (1 minute per participant) 

2.   What is an insight you gained about the student work you 
brought? (1 minute per participant) 

3.   What did you learn or what insights did you gain from 
looking at student work?     (1 minute per participant) 







Success Analysis Protocol 
(2 minutes of uninterrupted time for each person to speak 
about questions 1-3) 
 

1.  The purpose of the lesson was to have students acquire the 
following concepts and skills. 

2.  During the time when the students were completing their 
graphic organizers and/or summaries, I observed the 
following . . . (e.g., engagement, understanding, behavior). 

3.  In what way(s) is the quality of this work different from 
the first samples you saw at the beginning of the reading/
thinking improvement initiative?   What promising results 
are you witnessing? 





Process--Head, Heart, Foot 
n  Head--An idea I had . . .  

n  Heart--I feeling I experienced . . .  

n  Foot--An action I will take . . .  



Try the IDEAL Strategy 
n  I dentify the dimensions of the problem. 
n D etermine alternative solutions. 
n E stablish standards and evaluate each 

alternative solution. 
n A dopt and implement a plan.  
n L ook back, evaluate, and adjust. 



You can find out a lot about a 
teachers practices by using a 
professional development portfolio.  

n  A Professional Development 
Portfolio provides teachers with a 
framework for initiating, planning, and 
facilitating their personal/professional 
growth while building connections 
between their interests and goals and 
those of the school. 



Professional Development Portfolios 
will enable educators to . . . 
n  Articulate their visions of teaching and learning 
n  Develop professional goals 
n  Select student-centered goals 
n  Document progress in achieving goals 
n  Interact with peers throughout the entire process 
n  Reflect on the learning experience and attainment of 

goals 
n  Share insights with others in conferences  



Teacher Work Samples/Artifacts  
•Teacher-made tests	  
•Homework assignments	  
•Rubrics	  
•Lesson plans	  
•Unit plans	  
•Recorded lessons	  
•Peer observations	  
•Curriculum Maps	  
•Differentiated instruction 
examples	  
•Portfolio reflections	  
•Goals	  

•Handouts	  
•Lectures	  
•Slide presentations	  
•Multi-media presentations	  
•Checklists	  
•Behavior management 
policies and procedures	  
•Assessments	  
•Resources lists	  
•Reflective logs	  
•Journal entries	  

Parent Reactions 
	  

•Notes	  
•Letters	  
•Phone call logs	  
•Visits	  
•Surveys	  
•Back-to-school night 
agendas	  



Student Generated Artifacts 

Individual Work	   Group Work	   Media/Technology	  
•Reports	  
•Artwork	  
•Recordings	  
•Graphic organizers	  
•Stories	  
•Problems	  
•Experiments	  
•Projects	  

•Presentations	  
•Projects	  
•Reenactments	  
•Debates	  
•Mock Trials	  
•Experiments	  
•Presentations	  

•Slides	  
ªMultimedia 
presentations	  
•Photographs	  



I want to know about about . . . 



Today’s Learning Goals 

1.  Explain how the educational context has changed and how 
it affects teaching, leading, and learning. 

2.  Describe the flaws of some existing supervision evaluation 
practices. 

3.  Describe the benefits of walkthroughs. 
4.  Describe the components of planning, conducting, and 

debriefing walkthroughs.  
5.  Know how to use walkthrough evidence to provide 

professional development and implement other school 
initiatives. 

6.  Identify your next steps. 



The Advice of the King of 
Walkthroughs 


