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If you want to . . . 
n  increase achievement 

n  reduce achievement gaps 



Four Trends Coming 
Together and Overlapping 



What does it mean to WIN at 
school? 

n  Students . . . 
n  successfully complete our assignments and 

course. 
n  acquire the knowledge, skills, and dispositions 

needed for subsequent learning. 
n  are ready for their next step (e.g., college, 

career, next grade) 
n  students are able to show their learning on 

external assessments. 



You might be an experienced 
educator if . . . 

n  You want to slap the next person who 
says, “Must be nice to have all your 
holidays and summers free.” 

n  Out in public you feel the urge to talk to 
strange children and correct their 
behavior. 

n  You encourage obnoxious parents to 
check into other schools or home 
schooling. 



You might be an experienced 
educator if . . . 

n  You had a hard time choosing your child’s 
name because there is NO name you could 
give a child that wouldn’t bring on high blood 
pressure the moment you heard it. 

n  Around January, your staff vote on having a 
Prozac dispenser in the lounge. 



Teachers are expected to . . . 
n  Align curriculum and teach to rigorous 

standards 
n  Differentiate instruction 
n  Analyze and use data 
n  Collaborate in PLCs, PLTs, and ______ 
n  Read all those emails and announcements. 
n  And, be very open minded and committed to 

the school’s teacher evaluation system. 



Students have gone from . . . 

To . . . 

To . . . 



1.   Short attention spans and 
hate to be bored. 

 Boredom 

2.   Visually preferred DVD  High 
 Definition 

3.   Want immediate gratification “I want it now!” 
“Is it done yet?” 

4.   Choose to be interactive and 
hands-on 

5.   Love challenge and are 
curious 

6.  Want to succeed (win) using 
strategies, practice, and do-
overs 

8-12 minutes 

What do you or your teachers do to adapt to the Generation Z? 



Students . . . What does this mean? 

1.  have short attention spans 
and hate to be bored. 

•Use optimal learning time 
(7-10) minutes and then 
apply what they learn. 

2.  are visually preferred. •Use graphic organizers and 
pictures. 

3.  want immediate 
gratification. 

•Use short-cycle challenge 
and feedback. 

4.  choose to be interactive 
and hands-on. 

•Create challenges that use 
multiple neuropathways. 
•Use cooperative learning. 

5.  love challenge and are 
curious. 

•Be explicit about objectives 
and cause curiosity.  

6.  want to win using 
strategies, practice, and do-
overs. 

•Explicitly teach learning-to-
learn strategies that work. 
•Use re-takes and re-dos. 



What is your level of anxiety regarding literacy and 
content area achievement, and the accountability? 

I am totally 
freaking out.

It use to be easier . . .

I’m worried. I need 
some . . .

I will survive . . .

Stress 
Meter 





EPHS wanted to . . . 
n  increase achievement 

n  reduce achievement gaps 





1. 
Examine student 
achievement/work 
related to reading, 
writing, and thinking 
performance, and 
select improvement 
targets. 

2. 
Collect and 
discuss baseline 
information about 
students' reading, 
writing, and 
thinking skills and 
performance. 

3. 
Provide 
professional 
development 
related to explicit 
instruction, graphic 
organizers, and 
summary frames/
templates. 

4. 
Use explicit 
instruction to focus on 
graphic organizers and 
summary templates, and 
examine student work in 
collaborative teams. 

5. 
Use explicit 
instruction to focus on 
explicit teaching of 
vocabulary, and 
examine student 
work comprehension 
progress in 
collaborative teams. 

6. 
Recognize 
interim progress, 
make 
adjustments, and 
celebrate 
progress. 

Prepare to Implement the Improvement Initiative 



WHY? 



Getting Prepared 
1.  Create unit designs that include content 

area knowledge (content/topics), skills, as 
well as CCSS literacy standards and ACT 
learning objectives/goals. 

2.  Provide training for teacher leaders, 
administrators, and department chairs. 

3.  Determine expectations for implementation 
and accountability. 



Integrating Literary Skills with Content 
Area Knowledge and Skills 



Integrating Literary Skills with 
Content Area Knowledge and Skills 



 (ACT Reading and Content Areas) 
(ACT Science and Math) 

1.  Main Idea 
2.  Significant Details 
3.  Sequential/Order 

Relationships 
4.  Comparison 

Relationships 
5.  Cause and Effect 

Relationships 
6.  Understanding and 

Using Words  

7.  Generalizations and 
Drawing Conclusions 

8.  Problem-Solution 
Relationships 

9.  Interpreting Instructions 
10.  Author’s Purposes, 

Techniques, and Devices 
11.  Use Maps, Charts, and 

Graphs 
12.  Literary Analysis 



Threading Literacy Skills 

English 

Math 

Social Science 

Science 

Electives 

Guidance 



Add literacy standards into the 
curricular map and unit designs 

Generalizations/
Conclusions 

Main Idea Cause/Effect 
Comparison 



Add literacy standards into the 
curricular map and unit designs 

Narrate Summarize Argue Inform/Explain 



Getting Prepared 
1.  Create unit designs that include content 

area knowledge (content/topics), skills, as 
well as CCSS literacy standards and ACT 
learning objectives/goals. 

2.  Provide training for teacher leaders, 
administrators, and department chairs. 

3.  Determine expectations for implementation 
and accountability. 



Preparation 



Expectations 
n  Ongoing professional development 
n  Teachers maintain a portfolio of artifacts 

(graphic organizers and summaries) 
n  PLCs talk about progress using 

protocols 
n  Department chairs and administrators 

monitor, coach, encourage 





Igniting and Inviting Student Reading, 
Writing, Thinking, and Content Area 
Achievement  

1. Examine student achievement/work related 
to reading, writing, and thinking 
performance, and select improvement 
targets.  



Fairly Flat Performance 



Performance 





Reading Strengths and 
Weaknesses 

n Green= 
Strength 
n Yellow= 
Borderline 
n Red= 
Needs 
immediate 
intervention 

1.  Main Idea 
2.  Significant Details 
3.  Sequential/Order Relationships 
4.  Comparison Relationships 
5.  Causal Relationships 
6.  Generalizations/Drawing Conclusions 
7.  Meanings of Words 
8.  Problem/Solution Relationships 
9.  Author’s Design, Purpose, and 

Techniques 
10.  Interpreting Instructions 



Categories of Instructional Strategies That 
Affect Student Achievement 

  Category     Percentile Gain 
n  Identifying Similarities and Differences   45 
n  Summarizing and note taking    34 
n  Reinforcing effort and providing recognition  29 
n  Homework and practice     28 
n  Non-linguistic representations    27 
n  Cooperative Learning     27 
n  Setting objectives and feedback    23 
n  Generating and testing hypotheses   23 
n  Question, cues, and advanced organizers   22 

Marzano, Pickering, Pollack.  Classroom Instruction that Works. ASCD, 2001 



The “best” practices for accelerating 
reading improvement are . . .  

In order to _______________  
you must follow several steps. 
First, _____________________ 
Then, ____________________ 
Next, _____________________ 
Finally, ___________________ 

The Three-Column FormatThe Three-Column Format

WordWord DefinitionDefinition Memory CueMemory Cue



Create an improvement plan. 



1. 
Examine student 
achievement/work 
related to reading, 
writing, and thinking 
performance, and 
select improvement 
targets. 

2. 
Collect and 
discuss baseline 
information about 
students' reading, 
writing, and 
thinking skills and 
performance. 

3. 
Provide 
professional 
development 
related to explicit 
instruction, graphic 
organizers, and 
summary frames/
templates. 

4. 
Use explicit 
instruction to focus on 
graphic organizers and 
summary templates, and 
examine student work in 
collaborative teams. 

5. 
Use explicit 
instruction to focus on 
explicit teaching of 
vocabulary, and 
examine student 
work comprehension 
progress in 
collaborative teams. 

6. 
Recognize 
interim progress, 
make 
adjustments, and 
celebrate 
progress. 

Prepare to Implement the Improvement Initiative 



 (ACT Reading and Content Areas) 
(ACT Science and Math) 

1.  Main Idea 
2.  Significant Details 
3.  Sequential/Order 

Relationships 
4.  Comparison 

Relationships 
5.  Cause and Effect 

Relationships 
6.  Understanding and 

Using Words  

7.  Generalizations and 
Drawing Conclusions 

8.  Problem-Solution 
Relationships 

9.  Interpreting Instructions 
10.  Author’s Purposes, 

Techniques, and Devices 
11.  Use Maps, Charts, and 

Graphs 
12.  Literary Analysis 



Threading Literacy Skills 

English 

Math 

Social Science 

Science 

Electives 

Guidance 



What skills do you want/need 
students to develop in the next 
few months? 







Select a standard and related skill. 
Select a 
matching 
graphic 
organizer. 

Select a 
summary 
template 
and 
purpose. 

Select question 
prompts. 

Learn 
how to 
use a 
matching 
hand 
signal. 

1 2 3 4 



EXPLICIT TEACHING and 
Guided Practice 

1.  I do 
2.  We do 
3.  I Do 
4.  We do 
5.  I do 
6.  You do 
7.  Closure 
8.  The next day 





















1. 
Examine student 
achievement/work 
related to reading, 
writing, and thinking 
performance, and 
select improvement 
targets. 

2. 
Collect and 
discuss baseline 
information about 
students' reading, 
writing, and 
thinking skills and 
performance. 

3. 
Provide 
professional 
development 
related to explicit 
instruction, graphic 
organizers, and 
summary frames/
templates. 

4. 
Use explicit 
instruction to focus on 
graphic organizers and 
summary templates, and 
examine student work in 
collaborative teams. 

5. 
Use explicit 
instruction to focus on 
explicit teaching of 
vocabulary, and 
examine student 
work comprehension 
progress in 
collaborative teams. 

6. 
Recognize 
interim progress, 
make 
adjustments, and 
celebrate 
progress. 

Prepare to Implement the Improvement Initiative 



Collect Data about Student’s Skills 

n  Assign your students a passage to read from your 
content area materials (approximately 300 to 1000 
words) and have them create a graphic organizer 
of a ____________________(your targeted 
skills).  

n  You may have students create the graphic 
organizer about something that they listened to or 
observed in PE, music, art, or other classes where 
reading is not prevalent.  You may show them an 
example of a graphic organizer or give a template 
to them.  You can use it as a homework or in-class 
assignment. 

 



Collect Data about Student’s Skills 

n  Assign your students a passage to read from your 
content area materials (approximately 300 to 1000 
words) and have them create a four to eight 
sentence summary of a 
____________________(your targeted skills).  

n  You may have students write the summary about 
something that they listened to or observed in PE, 
music, art, or other classes where reading is not 
prevalent.  Don't provide instruction or a 
template for the summary. You can use it as a 
homework or in-class assignment. 

 



Collect Data about Student’s Skills 

n  Bring one best, average, and poor example of the 
summaries and graphic organizers to the next two 
meetings on _________and____________.  You 
will be discussing your students' work at those 
sessions using a 15-20 minute protocol. 

 
n  Review the student work, but don’t feel compelled 

to issue a grade on the work. 
 
 



Poor

Good

Better/Best

Poor

Good

Better/Best

Summary

Summary

Summary

Bring samples of student work every couple of weeks to 
your grade level team. 



Student Work Gallery 1:   
Looking At Student Work 

View the student work of your colleagues for 3 minutes. 

1.  What were the qualities of student work that made it an 
excellent, average, or low quality summary and graphic 
organizer? (2 minutes for each person) 

2.  What aspects of the graphic organizers and summaries do 
student need to improve (e.g., key ideas, detail, 
organizational pattern)? (2 minutes for each person) 

3.  What is an insight about the student work you observed 
from other teacher’s samples? (2 minutes for each person) 

Use a go-around to complete the following sentence. 
4.  During the next two week, I am going to help my students 

improve . . .  



Summary:  Poor 



Summary:  Average 



Summary:  High 



Student Summary: Poor 
There are fast foods in the city and other kinds of 
places to eat.  Big building are all around and there 
are some older and new buildings too.  Some kinds 
of buildings have brinks and other are made of 
wood in the city.  People also have to work there.  
Some people work there are policemen and people 
who sell stuff. 



Student Summary: Average 
Life in the city is pretty interesting.  There are many jogs 
that people have such as sales and people who work in 
hospitals.  There are also some people who work for the 
mayor too.  There are many kinds of places for people to 
live such as tall buildings and houses.  People can live 
almost anywhere.  I think it would be fund to eat in the 
city too.  You can eat a places like McDonalds an other 
fast food places.  They also have good restaurants too.  
The city looks like it would be fun to live. 



Student Summary: High 
n  The article is about life in the city.  There were three major points that the 

author was trying to communicate.  The three ways of understanding life in 
the city would be to look at the jobs, housing, and food in the city.  There are 
many kinds of jobs in the city.  First, there are sales jobs like sales clerks 
where men and women work in places like big department stores.  There are 
also small boutiques that specialize in certain kinds of clothing or 
housewares.  Secondly, the city has many places to eat food.  There are the 
usual fast food places like Burger King, McDonalds, and Wendys.  There are 
also an abundance of fine food restaurants where you can eat gourmet foods 
or even select and cook your own food.  Finally, the article talks about 
different kinds of housing in the city.  A person can live in tall buildings where 
there are apartments or condominiums.  There are also single family houses 
to live in.  The houses seem to be pretty expensive compared to some of the 
smaller condominiums.  It appears that the city is quite a place where food, 
housing, and jobs are varied and plentiful. 



1. 
Examine student 
achievement/work 
related to reading, 
writing, and thinking 
performance, and 
select improvement 
targets. 

2. 
Collect and 
discuss baseline 
information about 
students' reading, 
writing, and 
thinking skills and 
performance. 

3. 
Provide 
professional 
development 
related to explicit 
instruction, graphic 
organizers, and 
summary frames/
templates. 

4. 
Use explicit 
instruction to focus on 
graphic organizers and 
summary templates, and 
examine student work in 
collaborative teams. 

5. 
Use explicit 
instruction to focus on 
explicit teaching of 
vocabulary, and 
examine student 
work comprehension 
progress in 
collaborative teams. 

6. 
Recognize 
interim progress, 
make 
adjustments, and 
celebrate 
progress. 

Prepare to Implement the Improvement Initiative 



Train the 
Brain 



Choose thinking/reading . . . 



 (ACT Reading and Content Areas) 
(ACT Science and Math) 

1.  Main Idea 
2.  Significant Details 
3.  Sequential/Order 

Relationships 
4.  Comparison 

Relationships 
5.  Cause and Effect 

Relationships 
6.  Understanding and 

Using Words  

7.  Generalizations and 
Drawing Conclusions 

8.  Problem-Solution 
Relationships 

9.  Interpreting Instructions 
10.  Author’s Purposes, 

Techniques, and Devices 
11.  Use Maps, Charts, and 

Graphs 
12.  Literary Analysis 



Select a standard and related skill. 
Select a 
matching 
graphic 
organizer. 

Select a 
summary 
template 
and 
purpose. 

Select question 
prompts. 

Learn 
how to 
use a 
matching 
hand 
signal. 

1 2 3 4 



EXPLICIT TEACHING and 
Guided Practice 

1.  I do 
2.  We do 
3.  I Do 
4.  We do 
5.  I do 
6.  You do 
7.  Closure 
8.  The next day 



Explicit Teaching Process 
1.  Select an article, text reading, media, or 

observation where a featured skill can be used. 
2.  Introduce the skill and strategy along with the 

content area goals. 
3.  Activate background information about the topic/

text and provide motivation to pay attention. 
4.  Familiarize students with the pronunciation and 

meaning of essential words. 
5.  Teach, model, and reinforce the skill and strategy. 



Model and teach strategies 
that have the potential to . . . 
n  increase achievement 

n  reduce achievement gaps 



Learning to comprehend is like 
connecting VELCRO 



Remember as many words as you 
can.   

You have 20 seconds. 
black    brown 

cinnamon   gloves 

canary    parrot 

sweater    shirt 

dove    green 

garlic    pepper 





How did you do? 

black    brown 

cinnamon   gloves 

canary    parrot 

sweater    shirt 

dove    green 

garlic    pepper 



Remember as many words as you can.   
You have 20 seconds. 

vanilla     horse 
chocolate    camel 
strawberry    elephant 
 
 
yellow     desk 
red      table 
green     chair 





Three Important Questions 
1.  Did it seem like the time I gave you to 

study was longer for the second list? 
2.  Did you have more confidence in your 

performance on the second list? 
3.  Did you think the second list was 

easier when you first saw it? 



How did you do now? 
vanilla     horse 
chocolate    camel 
strawberry    elephant 
 
 
yellow     desk 
red      table 
green     chair 



Grouping and Patterning 
n  Lesson: 

n  Students can increase their comprehension 
and recall when they group information and 
identify patterns. 



Most people remember the right side 
better than the left side in a timed 
test. 

black  brown 

cinnamon  gloves 

canary  parrot 

sweater  shirt 

dove   green 

garlic  pepper 

vanilla   horse 
chocolate   camel 
strawberry            elephant 
 
yellow   desk 
red    table 
green   chair 
 



This is like the silverware 
drawer in your home.   



A graphic organizer is a tool used to construct meaning 
and provide evidence of learning. 1.  Main Idea Identification 

and Summary 
2.  Significant Detail 
3.  Sequential/Order 

Relationships 
4.  Comparative 

Relationships 
5.  Cause-Effect 

Relationships 
6.  Problem-solution 

relationships 
7.  Meanings of Words 
8.  Generalizations/Drawing 

Conclusions 
9.  Author’s Point of View 

and Purpose 
10.  Interpreting Instructions 
11.  Using Maps, Charts, and 

Graphs 
12.  Literary Analysis 

and

Content Area Learning



Explicit Teaching Process 
1.  Select an article, text reading, media, or 

observation where a featured skill can be used. 
2.  Introduce the skill and strategy along with the 

content area goals. 
3.  Activate background information about the topic/

text and provide motivation to pay attention. 
4.  Familiarize students with the pronunciation and 

meaning of essential words. 
5.  Teach, model, and reinforce the skill and strategy. 



What has 
humankind 
invented during 
history? 



I will be able to . . . 

n  Identify and summarize the main idea 
and details. 

n  I can explain the themes related to 
the history of the world. 



Important Words 
Word Explanation/

Definition 
Memory Cue 

violence behavior involving 
physical force intended 
to hurt, damage, or kill 
someone or something. 

invention the creation of new 
ideas, products or 
method 

innovation the practical application 
of new inventions into 
products or services 



Main/Central Idea 
Detail Detail Detail Detail Detail 



Main/Central Idea and Details 
One main idea of the History of the World 
video is that mankind has been innovative/
inventive.  One example of that idea is when 
the floppy disk was invented. Another 
example of innovation/inventiveness was 
______.  In addition, innovation and 
inventiveness was illustrated when 
__________. Finally, innovation and 
inventiveness was shown when __________ 



Start Small!  Two and Three-
Sentence Summaries 



Main/Central Idea 
Detail Detail Detail Detail Detail 



Main/Central Idea and Details 
One main idea of the History of the World 
video is that mankind has been innovative/
inventive.  One example of that idea is when 
the floppy disk was invented. Another 
example of innovation/inventiveness was 
______.  In addition, innovation and 
inventiveness was illustrated when 
__________. Finally, innovation and 
inventiveness was shown when __________ 



EXPLICIT TEACHING and 
Guided Practice 

1.  I do 
2.  We do 
3.  I Do 
4.  We do 
5.  I do 
6.  You do 
7.  Closure 
8.  The next day 



Main/Central Idea and Details 
n  One main idea of the History of the 

World video is that humankind was 
violent during history.  One example of 
that idea is when Viet Nam scenes were 
shown. Another example of violence 
during history is ________________. 
Finally, the movie showed 
___________ to illustrate violence 
during history. 



Main Idea 



Select a standard and related skill. 
Select a 
matching 
graphic 
organizer. 

Select a 
summary 
template 
and 
purpose. 

Select question 
prompts. 

Learn 
how to 
use a 
matching 
hand 
signal. 

1 2 3 4 



EXPLICIT TEACHING and 
Guided Practice 

1.  I do 
2.  We do 
3.  I Do 
4.  We do 
5.  I do 
6.  You do 
7.  Closure 
8.  The next day 



Instructional Performance Sequence





 Steps for Solving Formulas with the Given Values 



Order of Operations 
3+6X(5+4)÷ 3-7 

Parenthesis 
3+6X(5+4)÷ 3-7 
 
3+6X9÷ 3+7 

Multiplication 
3+6X9÷ 3-7 
 
3+54÷3-7 

Division 
3+54÷3-7 
 
3+18-7 

Addition 
3+18-7 
 
21-7 

Subtraction 
21-7 
 
14 



Writing and Talking about 
Math Problem Solving 



1. 
Examine student 
achievement/work 
related to reading, 
writing, and thinking 
performance, and 
select improvement 
targets. 

2. 
Collect and 
discuss baseline 
information about 
students' reading, 
writing, and 
thinking skills and 
performance. 

3. 
Provide 
professional 
development 
related to explicit 
instruction, graphic 
organizers, and 
summary frames/
templates. 

4. 
Use explicit 
instruction to focus on 
graphic organizers and 
summary templates, and 
examine student work in 
collaborative teams. 

5. 
Use explicit 
instruction to focus on 
explicit teaching of 
vocabulary, and 
examine student 
work comprehension 
progress in 
collaborative teams. 

6. 
Recognize 
interim progress, 
make 
adjustments, and 
celebrate 
progress. 

Prepare to Implement the Improvement Initiative 



Keep Practicing 

1.  I do 
2.  We do 
3.  I Do 
4.  We do 
5.  I do 
6.  You do 
7.  Closure 
8.  The next day 



Evaluating Student Graphic 
Organizers and Summaries 



Evaluating Student Graphic 
Organizers and Summaries 



Evaluating Student Graphic 
Organizers and Summaries 



Protocol 2 After One Month 



Protocol 3 After Two Months 



1. 
Examine student 
achievement/work 
related to reading, 
writing, and thinking 
performance, and 
select improvement 
targets. 

2. 
Collect and 
discuss baseline 
information about 
students' reading, 
writing, and 
thinking skills and 
performance. 

3. 
Provide 
professional 
development 
related to explicit 
instruction, graphic 
organizers, and 
summary frames/
templates. 

4. 
Use explicit 
instruction to focus on 
graphic organizers and 
summary templates, and 
examine student work in 
collaborative teams. 

5. 
Use explicit 
instruction to focus on 
explicit teaching of 
vocabulary, and 
examine student 
work comprehension 
progress in 
collaborative teams. 

6. 
Recognize 
interim progress, 
make 
adjustments, and 
celebrate 
progress. 

Prepare to Implement the Improvement Initiative 



Vocabulary Skills 
1.  Word origins (i.e., roots, prefixes, and 

suffixes) in the content areas 
2.  Context Clues 
3.  Memory and Retrieval  
4.  Using Words in Writing 



The “best” practices for accelerating 
reading improvement are . . .  

In order to _______________  
you must follow several steps. 
First, _____________________ 
Then, ____________________ 
Next, _____________________ 
Finally, ___________________ 

The Three-Column FormatThe Three-Column Format

WordWord DefinitionDefinition Memory CueMemory Cue



Getting Better at Text Structure 



Comparison Relationships 



Compare Then and Now 



EXPLICIT TEACHING and 
Guided Practice 

1.  I do 
2.  We do 
3.  I Do 
4.  We do 
5.  I do 
6.  You do 
7.  Closure 
8.  The next day 



Compare-Contrast Frame 
n  The Depression and Great Recession are alike 

and different in a number of ways.   
n  First, they are alike because __________ 
n  Secondly, the Depression and Great Recession is 

also alike because ___________  
n  They are different because ___________. 
n  They are also different because ________ 
n  The Depression and Great Recession are more 

_________ than ___________. 



Comparison Relationships 
n  List similarities and differences. 
n  Compare and contrast the following: 
n  What are the significant similarities or differences 

between _____ and ________? 
n  Which two are most similar or most different? 
n  How are the two characters similar and/or different? 

alike? 
n  Details in the passages suggest that _____ blank are 

alike or different. 
n  Unlike _________, __________ is . . . 
n  Compared to ______, _______ is . . . 
n  The passage compares _______ to _______  and 

suggests that they are more ________ than ________.  



Father abandoned child, wife husband, one 
brother another; for this illness seemed to strike 
through the breath and sight. And so they died. 
And none could be found to bury the dead for 
money or friendship. Members of a household 
brought their dead to a ditch as best they could, 
without priest, without divine offices. Nor did the 
death bell sound. And in many places in Siena 
great pits were dug and piled deep with the 
multitude of dead. And they died by the hundreds 
both day and night, and all were thrown in those 
ditches and covered over with earth. And as soon 
as those ditches were filled more were dug. 
What was a significant effect? 
 
 



Effect	   Implica-ons	  	  
(So	  what?)	  

Swelled	  beneath	  
their	  armpits	  and	  
groins	  and	  died	  
	  
Buried	  the	  bodies	  
in	  big	  ditches	  
	  

?????	  



The Art of Meaning Business 
n  12 Things Leaders Can Do to Increase 

Literacy Improvement and Content Area 
Achievement  (handout) 





1. 
Examine student 
achievement/work 
related to reading, 
writing, and thinking 
performance, and 
select improvement 
targets. 

2. 
Collect and 
discuss baseline 
information about 
students' reading, 
writing, and 
thinking skills and 
performance. 

3. 
Provide 
professional 
development 
related to explicit 
instruction, graphic 
organizers, and 
summary frames/
templates. 

4. 
Use explicit 
instruction to focus on 
graphic organizers and 
summary templates, and 
examine student work in 
collaborative teams. 

5. 
Use explicit 
instruction to focus on 
explicit teaching of 
vocabulary, and 
examine student 
work comprehension 
progress in 
collaborative teams. 

6. 
Recognize 
interim progress, 
make 
adjustments, and 
celebrate 
progress. 

Prepare to Implement the Improvement Initiative 



Composite Score Growth from Freshman 
EXPLORE through Junior PSAE ACT 
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17% 35% 

20% 

1% 0% 
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Growth in Science Score 
from Freshman EXPLORE through Junior PSAE 
ACT 

36% 

17% 

24% 

11% 
8% 4% 

1-3 Points 

4 Points 

5-7 Points 

8 or More Points 

No Growth/Lost Points 

Stayed the Same 



Noticeable Results 



Power Thinking Cartoon 

Marzano, 
Tactics in 
Thinking, 1989



The Brain and Successful Learning 
Neurotransmitter Purpose and Result 
Noradrenalin Arousal 

Energy 
Drive 
Excitement   

Serotonin Calming neurotransmitter 
important to the 
maintenance of good mood 

Acetylcholine Focus 
Memory 
Feelings of pleasure   

Dopamine Pleasure 
Reward 
Good Feelings towards 
others 



What did we learn? 



 
Class of 2011 ACT Growth 
 

	  	   1-‐3	  Points	   4	  Points	  
5-‐7	  

Points	  
8	  or	  More	  
Points	  

No	  Growth/Lost	  
Points	  

Stayed	  the	  
Same	  

Composite	   28%	   17%	   35%	   20%	   1%	   n/a	  
English	   11%	   14%	   32%	   40%	   3%	   1%	  
Reading	   26%	   9%	   29%	   26%	   5%	   9%	  
Math	   41%	   12%	   18%	   26%	   1%	   2%	  
Science	   36%	   17%	   24%	   11%	   8%	   4%	  

Number	  =	  152	  (only	  includes	  those	  here	  for	  three	  full	  years) 
Note:	  	  ACT	  projects	  growth	  of	  2	  to	  3	  points	  from	  EXPLORE	  (9th	  grade)	  to	  PLAN	  (10th	  grade)	  and	  projects	  
growth	  of	  3	  to	  4	  points	  from	  PLAN	  (10th	  grade)	  to	  ACT	  test,	  for	  a	  total	  growth	  of	  5	  to	  7	  composite	  points	  
average	  if	  the	  student	  is	  placed	  correctly,	  if	  the	  student	  invests	  in	  studies,	  and	  there	  is	  rigor	  in	  the	  
curriculum. 



AYP	  Results	  Comparison	  2003-‐2012	  
Reading 

67 

55 

60.2 60 
56.3 

62.5 
64.4 63.2 

52.4 

62.9 

73.5 

63.3 64.5 63.4 64.4 

71.7 
75 

70.7 

65.1 

75.8 

0 

10 

20 

30 

40 

50 

60 

70 

80 

2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 

All Reading  

White Reading  



n  70% (or better) of our 10th grade students 
scored above the national median in 
reading, language usage and math 

n  70% (or better) of our 9th grade students 
scored above the national median in 
reading and language usage 

n  Slightly less than 60% of our 9th grade 
students scored above the national 
median in math 

Summary of EP vs Median 



n  Over 60% of our students met or 
exceeded their growth targets in language 
usage and math (9th and 10th grade) 

n  Slightly under 50% of our students met or 
exceeded their growth targets in reading 
(9th and 10th grade) 

Summary of EP Growth 
Targets 



n  We scored at 70th percentile or above in 
language usage and math for both 9th and 
10th grade 

n  We scored above 70th percentile in 10th 
grade reading 

n  We scored above the 50th percentile in 9th 
grade reading 

Summary of School Growth 



Reading Results 
Fall 2011 

Nationally 50%  of all 
9th grade students  
score above the 
median 



Reading Results 
Spring 2012 

Nationally 50%  of all 
9th grade students 
score above the 
median 
 



Reading Strands and Growth 
Word 
Analysis 
Vocabulary 

Reading 
Strategies 
Comprehension 

Literature Literary 
Works 

Fall 224.71 223.07 224.7 225.19 

Spring 228.17 227.85 228.31 228.79 

Growth 3.46 4.78 3.61 3.6 

- Average student growth nationally is 2 points.   
- Most schools focus on one or two strands per year. 



Igniting and Inviting Literacy and Content 
Area 

Dr. Bobb Darnell   www.achievementstrategies.org 
bobbdarnell@mac.com 

Debbie Schillo, Evergreen Park HS 
DSchillo@evergreenpark.org 


